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About the LifeLine ViP Mentoring ProgrAMMe

LifeLine’s award-winning VIP model recognises that in order to flourish and 
develop resilience, young people need vision for their lives, a strong sense of 

identity, and purposeful activity.

The mentoring programme that uses this model typically runs in schools, with the school recruiting 10 students 
in year 10. These are usually students who need support due to issues such as behaviour, attendance, attainment, 
confidence or self-esteem. An initial assessment is followed by two terms of one-to-one meetings between a mentor 
and mentee, with mentors seeking from the outset to instil in the young person a vision for a more positive future. 
In the first term, discussion tools and informal activities are used to support students to de velop a strong sense of 
personal identity, with a stronger emphasis in the second term on discovering a purpose that resonates with the 
young person’s developing interests and skills. Group activities create an environment for developing teamwork and 
social skills. LifeLine has been delivering the programme in schools for 15 years, working alongside each school’s 
pastoral support system. This is a summary of the programme impact evaluation.

Key findings

Students taking part in the mentoring programme experienced a highly 
significant improvement in wellbeing, measured using the Warwick Edin-

burgh Mental Wellbeing Scale (WEMWBS).

89% of students and 75% of teachers reported that students’ behaviour 
had improved over the course of the programme.

Schools reported significant reductions in behaviour interventions for 
mentored students, with associated savings in time and energy for teach-
ers. One senior teacher estimated that he spent five to ten hours less per 

week on dealing with mentored students’ disruptive behaviour.

79% of students and 69% of teachers reported that mentoring improved 
students’ attendance at school.

Young people were found to improve in their confidence and self-esteem. 
For many, their time on the programme marked a turning point in terms of 

behaviour, self-belief and the development of resilience.
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Context: WhAt heLPs young PeoPLe stAy in eduCAtion?

Increasing the proportion of young people remaining in education, employment or training is recognised as key to 
improving a range of life outcomes. This challenge has been approached in a number of ways, including increasing 
the age of participation in education or training to 18, and addressing wider factors that can lead to young people 
disengaging from school. The Department for Education requires local authorities (LAs) to “make available to all 
young people aged 13-19 support that will encourage, enable or assist them to participate in education or training” (p.9).1  
LAs are expected to work with schools to identify those in need of support or at risk of not participating post-16, and 
to refer these young people for intensive support.

Much is already known about ways to prevent young people becom-
ing ‘not in education, employment or training’ (NEET). Guidance for 
schools based on the NFER Research Programme2 recommends that 
schools should: aim to boost the social and personal skills of young 
people; foster positive relationships with trusted adults; identify and 
deal with barriers to young people’s engagement; and provide high-
quality, sustained, one-to-one support, both academic and pastoral, 
ideally involving external professionals. It adds, “How an ‘at-risk’ 
young person feels about school can be transformed through just 
one positive relationship […] Mentors and key workers can be 
deployed to help young people stay on track, and progress” (p.7). An 

Ofsted survey of schools known for their effectiveness in inclusion3 found that “Mentoring […] helped students to 
understand the importance of education and how it could help them to achieve their ambitions” (p.16) and was linked 
with improved attendance and increased numbers continuing in education or training after the age of 16. Strate-
gies that are implemented before the age of 16 are thought to be the most effective way of reducing levels of 
young people who are NEET4, while a systematic review of programmes found that some of the most innova-
tive and engaging were run by community organisations that took a holistic approach.5

The importance of mentoring has been recognised in govern-
ment policy: in 2016, a fund of £12 million was announced6 
to provide mentoring to 25,000 young people a year who 
are at risk of under-achieving or dropping out from educa-
tion. Prime Minister David Cameron said, “Many people can 
look back at their younger selves and point to someone, perhaps 
a parent or teacher, a sports coach, or their first boss, and say 
‘that’s the person who found my passion. They’re the ones who 
made the difference.’ But if you haven’t ever had someone in your 
life who really believes in you, who sees your potential and helps 
bring it to the fore […] your talents can remain hidden.”7

Improving young people’s wellbeing is another key concern. Psychological wellbeing is thought to be the 
single most powerful factor in social mobility, enabling individuals to succeed despite disadvantage.8 
The 2016 White Paper on education  states, “Good mental health and wellbeing are also important to success and while 
teachers are not mental health professionals, schools can play an important role in promoting wellbeing” (p.97).9 Sup-
porting schools to “help young people build good mental health and access support where they need it”, and to “develop 
pupils into well-rounded, confident, happy and resilient individuals” (p.124) is part of the Department for Education’s 
strategy for 2015-20.10 Analysis by the government-funded What Works Wellbeing centre concludes that “building 
social and emotional skills in schools and work”, which includes “character, resilience, empathy, self-control, persever-
ance [and] gratitude”, is one of the ways through which wellbeing can be improved.11

“Many people can look back at 
their younger selves and point 
to someone, perhaps a parent or 
teacher, a sports coach, or their 
first boss, and say ‘that’s the person 
who found my passion. They’re the 

ones who made the difference’.”

David Cameron
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findings in detAiL

Wellbeing
There was a significant improvement in students’ wellbeing over the course of the mentoring programme. 
Students’ mean wellbeing score using WEMWBS rose from 47.8 at the start of the programme to 53.4 at the 
end (P < 0.0001). While both of these scores are within the range of ‘normal’ levels of wellbeing, the change 
takes this cohort from below the national average score (52.3)12 to above it, and is highly statistically signifi-
cant.

Behaviour
When asked whether they felt that mentoring had improved their behaviour, 89% of students reported some degree 
of improvement. Teachers were also asked whether the behaviour of mentored students had improved, and 12 out 
of 16 (75%) agreed, with 8 ‘strongly agreeing’ that mentored students had made ‘significant improvements’. This was 
confirmed when schools provided their own data on behaviour, which 
showed significant improvements in terms of detentions, reports and inclu-
sion/exclusion days.

Mentors reported a strong sense that poor behaviour was a symptom of 
other issues in students’ lives, such as difficulties at home. Mentoring could 
support improvements in behaviour by providing a space for these issues to 
be explored and addressed, as well as enabling the mentor to bring a new 
perspective that allowed schools to interpret students’ situations differently. 

Indeed, it was clear that the close relationship between 
mentors and school pastoral staff, which allowed for the 
sharing of new information, was something that helped 
schools to support students more effectively. The fact 
that mentors were seen as neutral outsiders by students 
meant that in some cases mentors were also able to help 
students understand a teacher’s perspective and so help to 
resolve issues.  

Schools reported significant reductions in behaviour inter-
ventions for mentored students, with associated savings 
in time and energy for teachers. Less classroom disruption 
benefits all students, while better behaviour has a direct aca-
demic impact for the individual who is excluded less, and is 
more able to focus on learning.

“… with this one particular student, once or twice a week I would be called to deal with an issue, and by the 
time I’d spoken to the teacher, spoken to the student, made phone calls, written a report, updated the system, 
that could take two hours, almost every day. Now I maybe get called once every couple of weeks, and it’s not 
for big things, it’s for small things.  We’re just keeping on top of his behaviour, so it doesn’t take me long to sort 
it out. It’s maybe saved me 5 or 10 hours a week just sorting out behaviour for one student.”

Head of Year 11 (emphasis added)

89% of mentored students 
and 75% of teachers report-
ed improvements in the stu-
dents’ behaviour – a change 
confirmed by school data on 

behavioural incidents.
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Attendance and academic impact
When asked whether they felt that mentoring had improved their attendance, 79% of students reported some 
degree of improvement. Teachers were asked whether the attendance of mentored students had improved, and 11 
(69%) agreed or strongly agreed, with only one disagreeing. 

Supporting the student to set targets and then achieve them is the foundation of the developmental aspect of the 
mentoring relationship. Many students mentioned having targets set by their mentors to improve their attendance 
and punctuality. 

Communication, confidence, motivation and self-esteem
Young people reported improvements in a number of other 
areas. For many, their time on the programme marked a turn-
ing point in terms of behaviour, self-belief and the develop-
ment of resilience.

82% of students said they thought that the mentoring pro-
gramme had improved their communication. 83% said it had 
improved their confidence, while 67% said it had improved 
their motivation. Just under half (48%) said it had improved 
their self-esteem.

Impact on social and family issues
Many students chosen for mentoring were very troubled, or coping with difficult circumstances. For most of them, 
the mentoring relationship was a neutral space where they could talk about issues outside of school. They appreci-
ated the opportunity to be listened to without judgement, and to seek advice on family issues. Overall, 95% of stu-
dents said they found mentoring helpful and would recommend it to other students.

“One of the most important things for me 
was self-confidence.  For students to believe in 
themselves and for their esteem to grow, and 

I’ve noticed that with nearly all of them.” 

Mark Samuels, Head of Year 10  
Eastbrook Secondary School, Dagenham
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Mentor CAse study

I have been working with S on his attendance and motivation in school. In the 
beginning of our mentoring sessions he seemed very disengaged and unwill-
ing and often said very little in our sessions. I started to use tools such as con-
versation cards to help prompt conversation. Towards the middle of our course 
of mentoring sessions he started to open up more and disclose matters that 
he never confided to anyone. He told me that he is the main carer for his very 
poorly mother who is battling for her life from kidney failure and also the main 
carer to his older brother who is disabled and is in a wheelchair. He said this 
is the cause of his lack of motivation in his education, because he needs to be 
there for his mum and spend the time he has with her now before she dies. 
He further disclosed that his dad is an alcoholic and his two older sisters are 
no longer in contact with family due to the family feud. After this he started 
coming to mentoring continuously, week after week, and used mentoring as a 
forum to talk about his issues.

Surprisingly the school was unaware of his difficult home life. Now he’s getting 
the help that he needs and his attendance and motivation have also improved. 
The school behavioural mentor has noticed a major difference in his motiva-
tion; he now makes intervention classes after school a priority and revises con-
sistently for his GCSEs starting in May. His attendance at the beginning of the 
programme was 77% and now it is 90%. In our last session he said to me: 

“Thank you soo much, you have no idea how much mentoring has helped me in 
my academics and even how to deal with my home life.  Having you to talk to has 
made me feel soo much better.“ [sic]
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ConCLusion

The clear and consistent message from the evaluation, based on the highly significant improvement in mean 
WEMWBS scores, the reduced number and severity of behavioural incidents, the student and teacher feed-
back, and the stories from the mentors and the students themselves is that the LifeLine VIP mentoring pro-
gramme strongly improves wellbeing and behaviour.

MethodoLogy

An online survey was completed by 448 mentored students. 
Students were asked about their experience of mentoring and 
its impact on their lives, including on their behaviour, attend-
ance and achievement. A teacher from each of 16 schools com-
pleted an online survey on the way in which the programme 
had been run, and on their perceptions of its impact on behav-
iour, attendance and achievement. Students self-completed 
WEMWBS assessment at the start of the programme and at 
two further points. In addition, school monitoring data on fre-
quency of poor behavioural incidents, attendance and attain-
ment was collected. Four schools also provided behaviour, attendance and attainment data from a comparison 
group of students who would have been chosen next for the intervention. Five student focus groups (with a total 20 
students from two schools) and a focus group with seven mentors were held; 10 individual case studies were writ-
ten by mentors, and interviews were held with two school heads of year and two programme leads from LifeLine.

This is a summary of the full report, November, L. (2015). LifeLine VIP Mentoring Programme: An Impact Assessment. London: LifeLine Projects.

“If the school has funds to be able to put 
towards LifeLine mentoring, I’d recommend 
it.  I’ve been very very happy that we’ve had 
the opportunity to have them in our school 
for a year and a half.  I would recommend to 

any school to bring in mentoring.”

Head of Department
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